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EXCEPTIONALLY ABLE STUDENTS POLICY  
 

Introduction and Rationale 

Teachers in St. Clare’s Primary School plan carefully to meet the learning needs of all our pupils. 

We aim to provide all children with opportunities to learn at their own level and style and to 

enable them to reach for the highest level of personal achievement.  This policy helps to ensure 

that we recognize and support the needs of those children in our school who have been identified 

as “gifted”, “talented” or “exceptionally able”.  An Exceptionally Able Student is one who has been 

assessed and is in the top range of 5-10% of the student population. He/she “has the capacity for 

or demonstrates high levels of performance in an academic area or within a domain-specific ability 

in a non-academic area, including: 

- Visual and performing arts and sports 

- Leadership ability 

- Creative and productive thinking 

- Mechanical ingenuity 

- Special abilities in empathy, understanding and negotiation” 

  ( Exceptionally Able Students- Draft Guidelines for Teachers (NCCA)Pg.8) 

We respect the rights of all children, irrespective of differences in ability, to access the curriculum 

and to further develop knowledge, skills, understanding and attitudes to realize their full potential. 
 

Aims and Objectives 

 Ensure the teaching staff is sufficiently informed on the latest research and thinking on 

multiple intelligences, models and styles of learning and on the diverse characteristics of 

Exceptionally Able Students (EAS). 

 That all staff members understand the cognitive, emotional and social needs of exceptionally 

able students. 

 Establishing procedures and protocol with regarding to early identification, parental 

involvement, referral and assessment, and the consultative process with regard to planning 

learning programmes. 

 Ensuring that a differentiated and flexible curriculum is provided to EAS to ensure they are 

sufficiently challenged and can engage in purposeful learning in great depth and at an 

appropriate pace. 

 Creating a school environment which will encourage and support EAS to achieve their personal 

best and become independent learners capable of sharing responsibility for their learning 

programmes. 

 Providing ideas and resources to teaching staff on planning and differentiating curricular work. 

 Monitor and evaluate the practices and procedures of this policy to ensure the specific needs of 

EAS are being met. 

 Establishing and maintaining strong links with the Centre for Talented Youth in DCU so that 

training, advice, supports and resources can be easily sourced for staff, parents and pupils. 
 

Identification and Assessment Procedures of Exceptionally Able Students 

Many EAS are happy and well adjusted and so are easily identifiable.  However some EAS may 

have unique intellectual, social and emotional needs that make early identification more 

problematic. These children’s progress may be atypical; they may develop behaviour or indeed 

learning difficulties which result in poor performance in some academic areas and excellent 

achievement in others. A multi-focus and holistic approach as outlined and recommended in the 

Draft Guidelines on Exceptionally Able Students (NCCA) is used in St. Clare’s to identify and 

assess children who may be exceptionally able: 
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 Observation:  Parents and reception class teachers may notice a child who develops skills at 

a rapid rate – speech, vocabulary, physical development, reading ability, musical skills, etc. 

Information will be gathered and recorded in the pupil’s file. 

 Parental/Guardian Referral: Parents usually have a detailed knowledge of their child’s 

development and can offer invaluable insight and are usually the best source of information to 

help identify a student with exceptional ability.  They may, however, be reluctant to come 

forward and so the class teacher’s initial meeting with the parents should be handled with 

sensitivity.  Information gathering and recording is vital at this stage and parents are 

encouraged to take home and complete the Questionnaires “About my Child” and “Checklist 

of My Child’s Strengths” (see Appendix) to assist in identifying the child’s abilities. The Class 

Teacher will complete the Parents’/Guardians’ Questionnaire (see Appendix) during the 

meeting. 

 Peer Referral:  Class peers are very good at identifying each others’ talents. A peer referral 

exercise involves asking the students to imagine they are stranded on a desert island and they 

must name the classmate who, in each case, would be the best organizer, the best judge, the 

best fixer, the best inventor, the best entertainer. (Jenkins, 1978) 

 Self Referral: Older students who are self-aware may self-refer.  They may even be under-

achievers but each self-referral should be investigated. 

 Referral by Others: People and organizations who are in contact with children may make a 

referral e.g. sports clubs, music groups, after school clubs, scout clubs etc. 

 Teacher Referral: Along with parents teachers are best placed to identify EAS.  They may 

notice a child’s unusual approach to a problem, a special aptitude or rapid success in a 

particular field. Children who are exceptionally able in music or the arts are often easy to 

identify through performance. Children with high aptitudes in Linguistics/English may be 

identified because of their great verbal fluency and flair in vocabulary.  They may possess a 

very creative and productive mind and see issues from a range of perspectives. Children with 

higher aptitudes in Maths may solve problems and see solutions without needing to follow the 

usual range of operations; they may be curious about numbers and devise their own strategies 

for solutions. Teachers may also become aware of a child’s exceptionally ability through his 

performance in teacher-designed or standardized tests such as Micra T and Sigma T.  Teachers 

who suspect a child is exceptionally able will initially record their observations in their own 

files. He/she will consult with previous teachers of this child and the Special Needs Team in the 

school. A more structured and formal recording method is then pursued: in the case of a 

young child observations are completed over the following weeks, depending on the child’s 

age, using the Nebraska Night Sky Individual Record Sheet (See Appendix). The General 

Checklist for Identifying Exceptionally Able Children Across the Curriculum (see 

Appendix) and Subject-Specific Checklists (see Appendix) should be used with older 

children. 

 Assessment by Psychologist:   Following observation and consultation the class teacher, the 

Special Needs Team and the school principal may decide that a formal assessment is required 

to determine the ability of the child.  The normal procedures of the school’s Special Needs 

Policy on assessment are followed and a meeting with the parents is requested to inform them 

of our recommendation and to attain consent for the assessment by a NEPS psychologist as 

soon as possible. An assessment is useful in gaining a measure of the child’s intelligence and 

aptitude in different areas.  It is also useful in identifying dual exceptional or under-achieving 

students. Recommendations outlined in the psychologist’s report following an assessment are 

considered very important in helping to put into place new teaching and learning strategies for 

the child. 
 

Profiles of Exceptionally Able Students 

Exceptionally able students are a diverse and complex group who are not easily classifiable. Some 

are very obviously high achievers who adjust well to their education and social environments but 

there is a growing recognition that for many there are very real challenges which may be manifest 

in a range of emotional and behavioural difficulties.  Many of these students need support in 

dealing with self-perception issues as well as with social skills and communication. There are also 

gender issues –girls tend to be less vocal and go unnoticed- and language issues- if English is not 
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the first language exceptionally able children can be missed. Some EAS may be diagnosed with a 

learning difficulty e.g. Asperger’s Syndrome, Dyslexia, ADHD. Also some students may 

persistently under-achieve due to boredom, lack of interest or crippling perfectionism.   

“High intelligence, ability for self-analysis, perfectionism and creativity possessed by many 

exceptionally able students may lead them to evaluate themselves critically.  Some exceptionally 

able students may be more concerned than their peers with their purpose in life and in the world 

and may display signs of extreme sensitivity and emotional intensity.” (NCCA Guidelines Pg.41) 
 

There is a very real danger that given such diversity some exceptionally able children may go 

unrecognized. In order to give detailed insight into the cognitive, social and emotional needs of 

these children St. Clare’s uses the Profiling framework based on the six “types” of exceptionally 

able students suggested in the NCCA Guidelines (See Pg 40-53 for full profiles). All staff will be 

familiar with these profiles but it should be remembered that they are flexible and should not be 

used rigidly but rather to gain a greater understanding of a very diverse group. 
 

1. “The Successfuls”:  These children learn and work well, are high achievers and are usually 

identified early. They rarely have behaviour problems, conform easily and have positive self-

images. However they become bored and go through the motions.  They become dependent 

on the system and rarely take risks.  They can lose their creativity and autonomy and may 

actually underachieve in later years.  They are well adjusted to society but lack the skills and 

attitudes for life-long learning. 

2. “The Challengings”: This group frequently goes unidentified as they typically appear 

obstinate, tactless, sarcastic.  They do not conform, question authority and are often in conflict 

at home and in school. These pupils possess a high level of creativity but their talents have 

rarely been affirmed and they have poor self control. They can be highly sensitive and 

defensive.  This group is at risk of becoming “dropouts” in secondary school if interventions 

are not put in place. 

3. “The Undergrounds”:  These students, often girls in late primary or early secondary school, 

want to conceal their talent in order to “belong”. They may earlier have been highly creative 

and motivated and then suddenly undergo change.  They are insecure and anxious and the 

tendency by teachers and parents to push them may alienate them further.  Other methods to 

re-involve them during this transition should be explored. 

4. “The Dropouts”: This group, mostly at secondary level, is characterized by the anger they 

feel towards adults and the system, both of whom have failed to meet their needs.  They may 

present in late primary school as high absentees who have “dropped out” emotionally and 

mentally. They may present as depressed, withdrawn, hostile, defensive or by acting out. 

Their interests and talents may lay outside the curriculum but these talents have not been 

affirmed. They are often identified very late and are bitter and resentful of being rejected and 

neglected.  They require counseling and a close and trusting relationship with an adult they 

can work with. 

5. “The Double-Labelled”: This refers to an exceptionally able child who has a physical, 

emotional or learning disability. They are usually not identified as exceptionally able. They 

rarely exhibit obvious behaviours of the exceptionally able student and can have poor 

handwriting, disruptive behaviour and poor focus.  They are confused about their own ability 

and become anxious, stressed, frustrated, helpless.  They often use humour to demean others 

and bolster their own poor self-esteem. They are unhappy at their failures and are impatient 

and critical.  These students have traditionally been ignored as they are thought to be 

average, or are referred for learning support. 

6. “The Autonomous Learner”:  Few exceptionally able students present with this style 

although parents do see evidence of their abilities at home.  These children, like “the 

Successfuls” work effectively in the school system and use it to create new opportunities to 

learn.  They have strong self-concepts, are accomplished and receive positive attention from 

adults and peers.  They are independent learners, self-directed and frequently serve as leaders 

within the school. They have a strong sense of personal power and are willing to take risks. 

They are also able to express their needs and feelings effectively. 
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Teaching Strategies for Exceptionally Able Students 

All staff will be thoroughly familiar with the contents of the NCCA document Exceptionally Able 

Students -Draft Guidelines for Teachers (and any future revision of same).  Teachers will be 

au fait with models of thinking, teaching and learning such as Bloom’s Taxonomy and Howard 

Gardner’s model of Multiple Intelligences (NCCA Guidelines Pg 66-79) in order to fully understand 

and plan for the diverse learning styles that are required within the classroom. Teachers will use a 

variety of teaching and classroom strategies depending on the age, ability, talents and aptitudes 

of their students: 

 Differentiation of curriculum:  Differentiation is a process teachers use to enhance learning 

to improve the match between the learner's unique characteristics and various curriculum 

components.  Differentiation involves making changes to the depth or breadth of student 

learning.  Differentiation is enhanced with the use of appropriate classroom management, 

varied teaching styles, pre-testing, flexible small groups, access to support personnel, and the 

availability of appropriate resources. In their long-term plans teachers will list ways to 

differentiate curricular work in all subjects. The following methods of differentiation are 

sampled in the NCCA Guidelines (pg  62-64) and can be used as a basis for teachers’ planning:  

Differentiation by task, outcome, resource, support, dialogue or questioning, pace 
and by choice.   

 Strategies based on Multiple Intelligences:  Based on Howard Gardner’s model of Multiple 

Intelligences the eight areas of intelligence are: Linguistic, Natural, Musical, 

Logical/Mathematic, Visual/Spatial, Bodily-kinaesthetic, Intra-personal, Inter-personal. These 

are explained in the NCCA Guidelines Pg 74-77. Depending on the particular “intelligence” in 

which the student excels ideas and strategies suitable to his/age should be pursued. Some 

ideas are listed on above Guidelines pages.  Teaching ideas and strategies for all intelligences 

are also detailed in the book Teaching Young Gifted Children in the Regular Classroom (see 

Resources list). 

 Motivation: Teachers set tasks in all subjects which offer students intellectual challenge. 

Ensure that their interest level is raised as then he/she will work for longer periods and engage 

in fruitful and rewarding work. 

 Identify students’ strengths and interests: Set time aside to engage with EAS to ascertain 

their strengths and their current interests; use questionnaires (What I’d Like to Learn/ 

Research/ Know… My Favourite Ways to Learn…etc) and ask them to keep a record of topics 

and themes they’d like to work on and their favourite learning styles e.g. research, oral work, 

IT etc.  Encourage them towards dynamic and independent learning.  Offer them choices so 

that they feel they have a say in their own learning and so can envisage progress. Involving 

students in selecting their own exercises gives them a better understanding of the task 

specification and helps them self-evaluate. Rubrics can be used to help with evaluation – see 

Appendix for sample. 

 Questioning Style:  Using questions in all subject areas to provide opportunities for creative 

thinking and expression.  Teachers will be familiar with Bloom’s Taxonomy of Educational 

Objectives (NCCA Guidelines Pg 66-73) and use this model as a basis of their questioning 

technique. 

 Accelerated Learning:  It is not always appropriate to import and rely on learning material 

from higher classes as interest and motivation levels may differ. Ensure the student has input 

in choosing materials, topics, learning styles. Consult with other staff and Special Needs Team 

on resources. Guide student to use the school library, resources room, internet and IT room to 

source a selection for materials to have in classroom for his/use.   

 Avoid repetitive work: unnecessary repetitive work leads to boredom and disinterest among 

EAS. 

 Research work and In depth Study:  Get students to engage in purposeful research rather 

than transcribing information for projects. As alternative to regular homework invite students 

to do research on topic of interest and present it to class later. 
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 Study Skills:  By discussing with students how they study best, how much guidance/input 

they need and then teaching them how to take notes, make concept maps etc.  See school’s 

folder on Study Skills and Tony Buzan’s Mind Maps for Kids. 

 Portfolios: Encourage EAS to build up their own portfolio of work in selected subjects, topics, 

themes.  These can be used for reference or for class presentation by the student himself 

and/or as a classroom resource; it also helps with the student’s self-esteem and improves his 

social interaction with his peers and is an excellent record of his/her work. 

 Mentoring: Liaise with Special Needs Team and other staff so that EAS children get time to 

meet and support each other.  Older children can act as mentors to younger one.  They may 

discover areas of common interest and share ideas.  This also helps with social skills and 

communication. 

 Learning Centres: It might suit some children to work with a peer at times and at other 

times to work away from class.  Having a table in the corner of the room or “Learning Centre” 

where the student can move for some quiet independent work is a good idea.  See Teaching 

Young Gifted Children in the Regular Classroom by Smutny, Walker and Meckstroth (Pg. 33-

37)for ideas on setting up and equipping centres for Multiple Intelligences – these can easily 

be adapted to mini Learning Centres in classrooms. 
 

Staff Development 

 Contact and links with The Centre for Talented Youth in DCU are being established.  A 

presentation to staff on all aspects of Gifted Children is scheduled during 2008. Our aim to 

provide ongoing knowledge and support for our staff.  Individual teachers are encouraged to 

further train and upskill and are given opportunities to share their skills with the whole staff. 

 All staff will be circulated with this policy and with the NCCA Guidelines by the Special Needs 

Team. Advice and support will be at hand on all procedures for identifying EAS and with 

sourcing and using the school’s resources in differentiating the curriculum. 

 The school is very keen to source and access useful rescources – books, software, materials 

etc and encourages staff to share knowledge and information they encounter in this area 
 

Resources and Teaching Ideas: 

 Appendix contains websites pages for various curricular areas. The Discovery Education 

website www.discoveryeducation.com (school link) is an excellent resource for teachers.  The 

downloadable lesson plans in the following subject areas are detailed, comprehensive and are 

suitable for junior, middle and senior classes: 

- Ancient History 

- Animals 

- Astronomy/Space 

- Earth Science 

- Ecology 

- Geography 

- Human Body 

- English/Language Arts 

- Literature 

- Maths 

- Physical Education 

- Plants 

- Technology 

- Weather 

- World History 

 

 Teaching Young Gifted Children in the Regular Classroom by Joan F Smutny, Sally Y 

Walker, Elizabeth A. Meckstroth.  This book contains ideas on how to promote creativity and 

critical thinking in the classroom.  It has workable ideas, questionnaires and resource lists for 

English, Maths, Science, and Social Studies and on groupwork for gifted children. There is 

advice on meeting parents, consulting with the students, meeting the needs of children from 

diverse backgrounds and documenting development. 

http://www.discoveryeducation.com/
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 Exceptionally Able Students: Draft Guidelines for Teachers  (NCCA)- Each teacher will 

be supplied with a copy of this document which provides a thorough and comprehensive 

overview of Exceptionally Able Students – definition, profiles, identification methods, case 

studies, recommended teaching strategies, questionnaires, resource lists, etc.   

 Teaching Thinking: Philisophical Enquiry in the Classroom by Robert Fisher.  Fisher’s 

books are excellent for providing insight into and challenges for those EAS who are 

linguistically and academically gifted and hungry to engage with philosophical dialogue and 

thinking. 

 Games for Thinking by Robert Fisher 

 First Stories for Thinking by Robert Fisher 

 First Poems for Thinking by Robert Fisher 

 Mind Maps for Kids by Tony Buzan. Using a different learning style to gather information, to 

study, to plan and come up with new ideas. 

 Thinking: A Philosophy for Children journal- available from St. Pat’s College, Dublin 9 and 

www.cehs.montclair.edu  

 Super Smart: 180 Challenging Thinking Activities by Stephen S. Young 

 Super Smart Maths by Rebecca George- daily activities for Maths 

 Super Smart Science by Colleen Kessler- daily activities in Science 

 Prim-Ed selection of books on Maths and English in school Resource Room 

 Study Skills – St. Clare’s compilation folder has tips and ideas on developing pupils’ study 

skills. 

 

Implementation and Review 

The Special Needs Team will be responsible for the implementation and on-going review of the 

policy over the school years 2008-2009.  They will monitor and evaluate the procedures and 

protocols of the policy.  They will gather feedback from all staff regarding elements of the policy 

requiring further amendment or refinement to ensure the optimum implementation of the 

objectives.  

 

Ratification and Communication 

This policy will be discussed in draft form by the Principal and Staff at a staff meeting in February 

2008 and amended where necessary.  The Board of Management ratified this policy at its meeting 

on 23rd April 2008. Copies of the policy will be circulated and communicated to all teaching staff. 

 

 

 

 
Signed:  Sr. Mercedes Coen OSC 

  Chairperson Board of Management 

 

 

 

 
Dated: 23

rd
 April 2008 

 

 

 

 

 

 
appr. BoM 23.04.08 

http://www.cehsmontclair.edu/
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APPENDIX 
 

Useful Websites 

www.dcu.ie/cty  Centre for Talented Youth, DCU. 

www.discoveryeducation.com (This is a super site - the School link has excellent lesson plans in 

all subjects – science, nature, history, technology, earth sciences, Maths, astronomy, the human 

body, weather etc. See site pages in Appendix.) 

www.thirteen.org  

www.cloudnet.com  

www.adifferentplace.org An excellent site for information on all aspects of giftedness and 

resources for parents and teachers. 

www.icep.ie  Institute for Child Education and Psychology, Kildare – runs online courses for 

teachers on various issues – gifted children, dyslexia etc 

www.teachingthinking.net  Robert Fisher’s site on thinking skills and philosophy. 

www.teachingideas.co.uk 

www.mtholyoke.edu  A Philosophy for Children site. 

www.childrenphilosophy.com   

www.newscientist.com 

www.mathsforum.org 

www.mathstories.com 

www.coolmath.com 

www.awesomelibrary.org 

www.teachers.net 

www.hollingworth.org 

www.ncca.ie 

www.realkids.com 

www.gifteddevelopment.com 

 

Organisations/Support Groups: 

 CTYI, Dublin City University, Dublin 9. Tel: (01) 7005634 Fax: (01) 7005693 E-mail: 

ctyi@dcu.ie Website: www.dcu.ie/ctyi. The Irish Centre for Talented Youth (CTYI) works with 
young people of exceptional academic ability.  

 Irish Association for Gifted Children / An Óige Thréitheach,Carmichael House, 4 North 

Brunswick Street, Dublin 7.Tel: (01) 8735702 Fax: (01) 8735737 Website: 

http://homepage.tinet.ie/~iagc/iagc.htm   

 National Association for Gifted Children, Suite 14, Challenge House, Sherwood Drive, 

Bletchley, Milton Keynes MK3 6DP, UK. Tel: (0044) 870 7703217    Website: 
http://www.nagcbritain.org.uk 

 

 

 

 

 

http://www.dcu.ie/cty
http://www.discoveryeducation.com/
http://www.thirteen.org/
http://www.cloudnet.com/
http://www.adifferentplace.org/
http://www.icep.ie/
http://www.teachingthinking.net/
http://www.teachingideas.co.uk/
http://www.mtholyoke.edu/
http://www.childrenphilosophy.com/
http://www.newscientist.com/
http://www.mathsforum.org/
http://www.mathstories.com/
http://www.coolmath.com/
http://www.awesomelibrary.org/
http://www.teachers.net/
http://www.hollingworth.org/
http://www.ncca.ie/
http://www.realkids.com/
http://www.gifteddevelopment.com/
mailto:ctyi@dcu.ie
http://www.dcu.ie/ctyi
http://homepage.tinet.ie/~iagc/iagc.htm
http://www.nagcbritain.org.uk/
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Appendix 2 Template: 

Monthly Differentiation/Enrichment Strategies 

 

Pupil:                                                                                                         

Class: 

Date: 

 

English: 

 

 

 

 

Maths: 

 

 

 

 

I.T./ Project Work: 

 

 

 

 

Other Curricular Areas: 

 

 

 

Classroom Strategies and Personnel: 
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Evaluation: 

 

 

 

 

 

 

 

 


